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The following interpretation of the markscheme is offered as an example of the types of responses we
may expect, however it is not prescriptive or exhaustive, and other possible answers should be
appropriately rewarded if relevant.

Section A

1. Define the term structure and describe how it can be understood and applied in the context of
the passage. [4]

This question requires candidates to demonstrate conceptual knowledge and understanding of the
term “structure” and apply it in relation to the text. Candidates may write in terms of any of the
following guidelines, but other definitions or applications will also be acceptable if made relevant to
the context of the passage.

Possible ways of defining the term:

e derived from all social institutions and social relations existing in a society

¢ the resilient, regulating aspects of society that constrain the actions of its members
¢ in contrast to the concept ‘agency’.

Other appropriate definitions should be credited.

Possible examples of description and application:

o the idea that life choices for marginalized people are determined by their circumstances (going
to jail, drug culture, interaction with the police, etc)

systemic exclusion in the Caldwell

the negative stereotype of the Caldwell in wider society

use of evasiveness and irony (agency) to challenge structure

people’s “enduring capacity to bring new possibilities into being” (agency, resilience).

Other appropriate applications should be credited.

Marks Level descriptor
0 The work does not reach a standard described by the descriptors below.

1-2 The response demonstrates a basic knowledge and understanding of the
concept.
There is a partial application of the concept in relation to the text.
34 The response demonstrates sound knowledge and understanding of the
concept; the concept is described in detail.
The concept is clearly applied in relation to the text.
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Analyse the ethnographic data presented in the passage using the concept of social
relations. [6]

This question requires candidates to develop an analysis and explanation of this ethnographic text
using the key concept of social relations to help make sense of the ethnographic data. In order to
do this, candidates are required to demonstrate an understanding of the key concept and use it to
illuminate certain issues within the context of the passage, developing an analysis with reference to
the ethnographic data of the extract.

Possible ways of defining the key concept:

¢ Any relationship between two or more individuals in a network of relationships.

¢ Social relations involve an element of individual agency as well as group expectations and form
the basis of social organization and social structure.

e Pervading every aspect of human life and are extensive, complex, and diverse.

Other appropriate definitions should be credited.

Possible examples and ways of analyzing:

e street culture and “gang” membership

¢ friends, family, and community networks

e cooperation within the above to resist authority, for example, to provide alibis

e use of e.g. nicknames and ephemeral forms of communication to construct ‘insider’ and
‘outsider’ identities

¢ bonding through games and drinking.

Other appropriate examples and ways of analyzing should be credited.

Marks Level descriptor
0 The work does not reach a standard described by the descriptors below.
1-2 The response offers a common-sense or superficial understanding of the

key concept.

There is an attempt to relate the key concept to the text, and some
ethnographic examples are presented but these are only partially relevant.
34 The response demonstrates an understanding of the key concept and
establishes its relevance to the text.

There is an analysis of the text using the key concept, although there are
some inconsistencies.

Relevant ethnographic examples from the text are presented to support the
analysis.

5-6 The response demonstrates a clear understanding of the key concept,
discussing this in the context of the text.

There is a clearly explained analysis of the text using the key concept and a
detailed interpretation of the ethnographic data.

Clear and explicit ethnographic examples from the text support the analysis.
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Compare and contrast the ways in which the key concept of culture or power is evident in this
passage with how it is evident in one other ethnographic example you have studied. Make
reference to theory in your answer. [10]

Candidates are expected to show an ability to think about the text in relation to other contexts and
to draw explicit comparisons. In order to do this, responses must demonstrate an understanding of
how either the key concept of culture or power relates to this ethnographic context. Either of the
key concepts on which such comparison may be drawn should be made explicit and clearly linked
to any anthropological issues raised by the text.

The target societies for this comparative question are varied and many. Candidates should be able
to establish a relevant comparison with any other group or society based on either of these
concepts. The response should be structured as a comparison, highlighting similarities and
differences. Candidates must situate the comparative case in terms of place, author and fieldwork
context.

For culture, possible ways of defining the key concept include:

¢ organized system of symbols, ideas etc.
e shared social construction of meanings
e such meanings are not static and can be contested.

Other appropriate definitions should be credited.

Possible examples from the text about culture may include:
culture and subculture (street culture)

use of shared history (e.g. to create alibis, or in joking)

cultural boundaries / gatekeeping (community; insider/outsider)
values e.g. generosity, mutual protection

use of shared games as part of their youth culture (belonging)
resistance through subculture identity.

Any other relevant point of comparison used from the text should be credited.

Possible examples of theory in relation to culture may include:
e practice theory

e performance theory

¢ interpretivism.

Any other relevant theory.
At HL candidates need to use theory in the response in order to achieve more than 4 marks.

For power, possible ways of defining the key concept include:

¢ an essential part of social relations and can be considered as a person's or group's capacity to
influence, manipulate or control others and resources

¢ in its broadest sense, power can be understood as involving distinctions and inequalities
between members of a social group

e some approaches to power focus on structural power or the capacity of power to produce
subjectivities.

Other appropriate definitions should be credited.
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Possible examples from the text about power may include:
structural power and social marginalization

resistance through subculture identity

power dynamics between ethnographer and community studied
use of ambiguity and evasiveness as resistance strategies

Any other relevant point of comparison used from the text should be credited.

Possible examples of theory in relation to power may include:
Marxism

performance theory

practice theory

post-structuralism (Foucault).

Any other relevant theories.
At HL, candidates need to use theory in the response in order to achieve more than [4].

OR
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Compare and contrast the approaches to research adopted by the anthropologist in this
passage to the approaches to research used by one other anthropologist you have studied.
Make reference to concepts, ethnographic material and theory in your answer. [10]

Here, candidates are expected to show an ability to think about the text with emphasis on the
methodological and theoretical perspectives of the ethnographer as the focus on which such
comparisons should be established.

By “approaches to research” the question essentially refers to the research methods used by the
anthropologist to gather data. However, as theory is required for level 5-6 and above, it is
expected that candidates will also discuss theory with reference to approaches.

Possible comparative examples regarding approaches may include:
e participant observation

urban ethnography

ethnography in violent settings

access/gatekeeper issues

power dynamics in research.

Any other relevant point of comparison used from the text should be credited.

Possible examples of theory in relation to approaches may include:
¢ insider/outsider; emic/etic

interpretivism

postmodernism

structure and agency

synchronic and diachronic.

Any other relevant theory.
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Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1-2 Comparative ethnography or approaches are presented but in limited detail;
relevance is only partially established.

The response is not structured as a compare and contrast.

The identification of ethnographic material is missing.

34 Comparative ethnography or approaches are presented and although this is
in limited detail, its relevance is established.

The response is structured as a compare and contrast, but this is not
balanced and lacks detail.

The identification of ethnographic material is partially complete.

5-6 Comparative ethnography or approaches are presented; relevance is
established and explained.

The response is clearly structured as a compare and contrast; however,
either comparison (similarities) or contrasts (differences) are explained in
detail, but not both.

Anthropological theory has been identified although this may not be relevant
or the application is limited.

The identification of ethnographic material is mostly complete.

7-8 Comparative ethnography or approaches are presented; relevance is clearly
established and explained in detail.

The response is clearly structured as a compare and contrast with
comparisons (similarities) and contrasts (differences) being discussed in
detail, although this is not balanced.

Relevant anthropological theory has been identified and used as part of the
analysis although there are some inconsistencies.

The response demonstrates anthropological understanding.

The identification of ethnographic material is mostly complete.

Capped If fieldwork location(s), fieldwork context(s), group(s) studied and

marks ethnographer(s) have not been fully identified, no more than 8 marks will be
awarded.
9-10 Comparative ethnography or approaches are presented; relevance is clearly

established and discussed in detail.

The response is clearly structured as a compare and contrast with
comparisons (similarities) and contrasts (differences) discussed critically.
Relevant anthropological theory has been identified and used as part of the
analysis.

The response demonstrates anthropological understanding.

The identification of the ethnographic material is complete.
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To what extent is knowing others possible? Discuss with reference to at least two sources
of ethnographic material and examples from the passage. [10]

This question requires candidates to develop an argument that is built on an understanding of the
following “big anthropological question”: To what extent is knowing others possible? This
response should include argumentative discussion and analysis and should be supported by
making reference to the passage and by relevant, detailed ethnographic material that gives
evidence of the understanding of this big question in different cultural contexts. This big
anthropological question should be the very backbone of the response.

In the development of their response, candidates may make reference to a number of ideas or
propositions connected to the question. For this reason, below are some ideas that may appear in
candidates’ responses. However, any other relevant lines of thought should be rewarded.

Possible issues to develop an argument may be:

There are many different ways that candidates can approach this question, and any valid
discussion of positionality, enculturation, socialization, cultural relativism, unconscious bias or
related concepts is to be rewarded. While it is not possible to predict how they will use any
additional ethnographies, in relation to the passage they may focus on:

e subcultural identities

resistance to authority

class and society

race/ethnicity and society

methodological and epistemological debates.

Other appropriate discussion and arguments should be credited.
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Marks Level descriptor

0 The work does not reach a standard described by the descriptors below.

1-2 There is limited understanding of the big anthropological question.

The response refers to ethnographic material; relevance to the question is
superficial or not established. There is no reference to the passage.

The identification of ethnographic material is missing.

34 There is partial understanding of the big anthropological question.

The response presents some ethnographic material and establishes its
relevance to the question, but this lacks detail. There is no or limited
reference to the passage.

There is an attempt to analyse and interpret the ethnographic material in
relation to the big anthropological question, but this lacks clarity and

coherence.
The identification of ethnographic material is partially complete.
5-6 There is an understanding of the big anthropological question.

The response presents a range of relevant ethnographic material and
establishes its relevance to the question. There is some reference to the
passage.

There is some analysis and interpretation of the ethnographic material and
passage in relation to the big anthropological question but there is a limited
or an undeveloped argument.

The identification of ethnographic material is mostly complete.

7-8 There is clear understanding of the big anthropological question in different
cultural contexts.

The response presents detailed comparative ethnographic material and
establishes its relevance to the question. There is clear reference to the
passage.

The analysis and interpretation of the ethnographic material and passage
support the development of an argument; however minor inconsistencies
hinder from the strength of the overall argument.

The identification of ethnographic material is mostly complete.

Capped If fieldwork location(s), fieldwork context(s), group(s) studied and
marks ethnographer(s) have not been fully identified, no more than 8 marks will be
awarded.

9-10 There is clear understanding of the big anthropological question in different
cultural contexts.

The response presents detailed comparative ethnographic material and
establishes its relevance to the question. There is clear reference to the
passage.

The analysis and interpretation of the ethnographic material and passage in
relation to the big anthropological question support the development of a
reasoned argument; any minor inconsistencies do not hinder from the
strength of the overall argument.

The identification of ethnographic material is complete.
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Section B

With reference to either stimulus A or stimulus B, and your own knowledge, discuss the
defining features of anthropological ethics. [10]

This question requires candidates to develop a response in which they demonstrate an
understanding of the anthropological ethical issues raised by the stimulus material, and an ability to
engage in a critical discussion applying their own knowledge.

If stimulus A is used:

This extract is based on an academic paper in which the anthropologist faces sexist attitudes from
the people she is doing fieldwork with (white, male, middle-aged British). While personally
affronted, she cannot display a negative reaction because it would likely damage field relations and
end her study. However, she also recognizes that this is the way her interlocutors manage
difference, through joking.

Candidates may develop a discussion based on:
¢ field relations

e professionalism

e feminism

e cultural relativism and its challenges.

Other possible relevant lines of thought should be credited.

If stimulus B is used:

It is likely that students will discuss anthropological ethics stressing the importance of
representation, sharing data, obtaining informed consent, and collaboration on how to interpret
the photographs as cultural representations.

Candidates may develop a discussion based on:
representation

postcolonialism

anthropology’s role in responsible tourism

access to participants

collaborative approaches to representation
anthropologists working with children

asymmetries of power

informed consent, credit and necessary permissions
protection and storage of data and ownership, and access to records
any relevant principle of anthropological codes of ethics.

Other possible relevant lines of thought should be credited.
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Level descriptor

The work does not reach a standard described by the descriptors below.

The response identifies one or more ethical concerns but their relevance to
anthropology is not established.
There is little or no reference to the stimulus.

The response identifies one or more ethical concerns and partially
establishes their relevance to anthropology.

There is an attempt to engage with the stimulus, but understanding of the
ethical issue presented is superficial or limited.

The response develops an analysis of one or more ethical concerns and
establishes their relevance to anthropology.

There is clear understanding of the ethical issues presented in the stimulus.
An argument is presented that indicates the student’s perspective on the
relative importance of the ethical issue(s) in relation to anthropological
practice, but this is only partially developed.

The response discusses one or more ethical concerns, is anthropologically
informed, and incorporates the student’s own knowledge of the defining
features of anthropological ethics.

There is clear and relevant engagement with the stimulus, and the ethical
issues presented are explained demonstrating sound understanding.

An argument is presented that indicates the student’s perspective on the
relative importance of the ethical issue(s) in relation to anthropological
practice; however, there are inconsistencies that hinder the overall strength
of the argument.

The response critically discusses one or more ethical concerns, is
anthropologically informed, and integrates the student’s own knowledge of
the defining features of anthropological ethics.

There is relevant and thorough engagement with the stimulus, and the
ethical issue(s) presented are fully explained demonstrating excellent
understanding.

A reasoned argument is presented that indicates the student’s perspective
on the relative importance of the ethical issue(s) in relation to
anthropological practice; any minor inconsistencies do not hinder the overall
strength of the argument.






